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. Th1s workbook is about dlalogue D1alogue S more

than a conversation among people. Dialogues encour-

age learnmg, d1scuss10n hstenmg, and speakmg We ..

will look closely at-all that is involved in talking to .

] people and discover a way to learn about each other

and ourselves. Learn1ng about each other and our-

‘ selves builds a foundatlon for relat10nsh1ps knowl-
edge, and strong commumtles As we are learnmg,
'we are also talking about issues that concern us
“and hearmg our nelghbors views. D1alogue works
' through the strategy of respectful nonjudgmental
-speaking and listening to provoke and. clarify our

own thinking: It connects our ‘thoughts and selves
to the grou"p"’engaged in dialogue When we learn '
and think together about 1ssues we are commg

- together in ways that build the; foundatlon of com- '

munity.That is our goal in 1ntroduc1ng d1alogue in
this Workbook D1alogue is a strategy for commumty
bu11d1ng o o o

_D1alogues begm with a few people d1scuss1ng an

isste of local concern Structured dialogues are . .
forganlzed by several groups 1nclud1ng Study Crrcles

and the Ketter1ng Foundatlon (see Append1x) In -

~ this workbook, we look at how we can begin dia:-
“logues in'our-own communities by first ex‘amining

. the ways in which v we talk to on€e another

We cons1der the relatlonsth between “talk” and

‘commumty How does talkmg build relat10ns7 How |

do we talk about commumty or community issues?
What kinds of talk build commun1t1es7

These are some of the things we work through

together in this book As you learn more about what,. o
d1alogue is; you are learnmg how to initiate and par—‘

“ticipate in d1alogues You can beg1n to talk among -

- friends, ne1ghbors co-workers, or fellow. members
of your bowlmg league, church or PTA.You can

- decide what you need to, talk about when .you reak

- ize how talk can change what'youthink, what your

neighbors think,-and what all of you do. '
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We can start by lookmg at “talk ”What is it? Is it all the same? What do we do when we talk to each other?
What effect does it have on’ the people engaged iniz - - RO ' e C
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 What k1nd of conversatlon would you say you had7 o : . fo
(Introductory’ Fr1endly? Awkward’) e e ] ST S
. \\, ....................... eeeececcncencnn : ) ] J - . M )
- ) ‘ 3 ) ) s
How is this conversatlon different’ from . one you '
" have with a nelghbor you've known and spoken
with for a long time?- N

. . 4

- Is the conteént of these conversations different? How = * what different.kinds of talk and different kinds of
about the tone? Frequency? Does it lead to anythmg,.' . people commonly come together in your life. °
. such as a plan. to meet. agam “consult someone else,

: D1fferences among ‘these conversatlons are part of

or. what? o L oL T ‘why what weé say and the way we say it rnakethlngs -
Compare conversatlons w1th a ne1ghbor you meet . happen. You make friends with welcommg words,

for the first time, a neighbor you've known for.a. ~ initiate pro)ects with “office talk,”and soothe a weary
lohg time; an old friend, 2 co-worker, and a relative: o pal with caring tones. Words are actions; talk is What
Fill in the table on the next page and think about -the phllosopher John Searle calls “speech acts.” E

W1th all the different kinds of talk, and the nnpact talk has, what role does talkmg play in commumtles? _
‘Choose two kinds of talk from the previous table and thmk about whether your. conversat1ons could affect
‘ thew1dercommun1ty1n anyway e B "

M v_v'vvvvvvv',vvvvvvv‘vvvvv'v7vv'\
s ., ' . .
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) Gettmg to know people around you is oné way to " community meeting. Let’s.say there js an issue on
) start buﬂdmg connectlons and this could strengthen .. the table to build a new public transportation line ' .
) a community. How is “getting to know someone? . through your part of to‘ivn:-Yon_ are for the proposal.
) different from discussions you have on local issues? How would you speak in the meeting? '
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: D1d you descnbeaway\of speakmg that nught be - )

) +_called “debate?” Were you concerned about present—' i T o ..: . ‘ ‘ '

) - ing your.reasoned arguments to_people who oppose T B '

) - Your view and convincing them that they are wrong S o :

)  and you are right? Is this kind of “debate” different - '

) from relatlonshlp buﬂdmg or “getting-to-know- you ‘

) kinds of talk? How soorhownot?  ~ R
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- thle yol imay or may not ﬁnd the kmds Of talk d1f- tening fit mto the conversatlons7 Was what you. a
n 'ferent there is another aspect of talk that should _ heard T O : S
' . be considered. L1stemng ‘What did the people who .. - L P

as important ... -
oppose the proposal say? Can: you Hear their. argu- P b _ L

- ments?'One influence on how-you talk is the topic - -less important ...
at hand but how you hsten is also an mﬂuence + - equally important . :

¢

In those 51tuatlons you put in the prev1ous table,or .~ ¢ 'what 90u- said? o .
. in general “relatxonshlp bmldmg talk” how: d1d liss A s

Ay

-
A
“ ) . . . ' " . . - . - . . \
o B . . T T - . v . .
N T e o' o o b e e o . e amn am aE . aaa an e am aa . a aa

e P D D R R R TR

P

v ~ When getting to know someone, you may listén more closely to-learn sorhethi'ng from what they say about
themselves.Thjnk-about what 'people opposing you on the\transpor'tation proposal might say,

-\

L e T b a a aa a

- \‘1‘_I
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in ting? How does that affect what you heara - .- T I
; g odr ac ) g7 How does ? ectw at yo a a When,all participants in the conversation or dialogue
rien .- ’ ' N
. saye R ) , o talk and listen, they may change each other s views,
S - or their own. N
' - N - . : x : Coo-
Listening ane Talk o o R '_ T
How does what you hear affect What YOU say? If talk— - x speak to a person to whom you pay close attentron
+ ing-does change or mﬂuence YOUf listening, how dlfferently than one to Whom you pay no aftention?
* does your ‘listening affect your talk? How do you, - .. o . _ T,
o _ YRR S ST e S -
- : ” N ~ ) 4
A IN R ’ ' ’ ) {
- o et i _— 16 - o oo

Wy T T EE e T e TR T TR R e e e e e W e e W T R N R R e TR O T TR R T T W O O N T T e e e e e e T T T T AT T
. . . . . B f .
- . . . . s

) What is dlfferent? Is more at stake? Are you and - _
- your ability to win the:argument at stake, or is the
. fate of the transportatron system more unportant?' )

,What do you do with these argurnents? Are you "‘hstemng isa key component of dralogue prec1§ely
hearmg them and. snmultaneously formulating a - because of the difference between the “debate” you
" response (refutmg what you hear)? Are you hear1ng nnght have where you speak to prove your point
only what you need to reinforce what - you already - ’ and the listening you do to learn aboht someone

. know (i.e., what you believe to be. people serro- - else Next time you find yourself startmg to “debate”

‘neous views on why the proposal is not good)? ThlS ' or argue with someone, tell yourself to stop argumg
“type of speaking and hstenmg is drfferent from what ' When the other person makes a point, rephrase it
occurs when ‘you are with a neighbor or friend.

e

in your own words, then reply o T

. Try th1s and see. 1f the pace of the debate slows
down. Does the terision level dlmrmsh? Chances are
if you- hsten Well enough to put. the other person’s’

.Someti it m: har tell. . . -
ometimes ay be a d to - ~argurnents into your own words, that person will

 When: -you talk to a friend or nerghbor do you also feel he or she is really bemg heard. Your\ listening

. sometimes.want to ‘get. your pornt across and change becomes more accurate.You are not listening to

. the way the person you are chatting with-is think- agree but to ensure clarity and respect.

ERICT -+ 7 T e

e
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s RESPEGT S o . are saying something worth ‘the-attention. They may,
' o ; o . also. conslder the person to whom they are speak-
F@@US . : A
o S - _ ing and suit the1r words to what they know about
' ' @}MJD - L A ' - -+ their hstener :

- You may have hsted one of the above to character- : Thmk about conversatlons you've had with some-

C ize a conversation in which you listen carefully. - - _' one looking you right in the eye or noddmg and
. When you hsten -you show respect and regard for verbally affirming what you say (or shaking his or . -
.the speake_r and his or’ ‘her 1deas.You focus your - .- her head); compare that to someone looking at his
thoughts, attention—cven your body—on the per-: - or her watch or sighing and lookmg off in the dis-
“son"speaking. Such attention and fdcus can affect tance. What impact do these two “listening. styles o
. - the person speakmg Ifthey feel the1r words are , have on your talk? o R
"being attended to, they may want to be sure they R e . h
+ 4 ' ‘. h ) . R \ ) ) J_
.......... : ,'k'
The effect a listéner’ s focus and respect rmght have there to persuade others that your view is best or -
on your thoughts as speaker is nnportant but so is - right, you will.speak and hsten ina partlcular way.
“the éffect listening. has 6n you when you do it. Can How would you speak or listen if you were there
L your thoughts or ideas remain closed and unaffected for a different purpose, say, to s1mply hear what
- once you really hear another’s views? If youare . =~ everyone has to say7 )
............. {-”””””””””‘”””””””“””“’“‘”””””"””'”‘””””””””””“‘”“'””””””\':””“”””'””:””“””””””””‘””;“””” ‘
, r__"/ .......... Teetseceirtrssscaaiee eeeeees SERITITN) R A
. 4 , - B o . - . ’ B . )
Does one of the thmgs you rmght do concern ques— rather than make statements7 What happens when
_tioning? Would you be more hkely to mqulre abouit you become a learner as opposed to-a persuader7
others’ views on a sub)ect that is, ask questlons T - . e
S T S TS PRTS SUPR Aeseeetaarannes O S S



.As a learner, you turn other people'into ones with'. : happens in'your mind when you hear all this? What
knowledge.You_ recognize their expertise; you value. - happens to the people you talk to when they feel
.and respect them and what they have to offer. What the1r thoughts are valued?

~

Ifyou are not hstemng in order to" argue agamst someone -you are also
not dec1d1ng whether everything they say is right or wrong. What is
- right or wrong7 Is right what agrees with you and wrong what does
not? If you ]udge what someone says you are not really hearmg R
everythmg they $ay; you are hstemng and’ commentmg s1multane—
“ously. You compartmentahze the’ speaker, and once he or she is in
that compartment you hear only what the compartment says, ,f
not what the person is saymg All the work and noise of judging .
may make you miss 1mportant information ‘and draw mistaken

‘ conclusrons about the speaker s 1deas In any event, the ideas -
are not considered or engaged—they are srmply dxsmrssed by .
“your ﬁxed views. | . R ‘

Vo

“What if you suspended ]udgment and ]ust hstened?

Suspend judgment R o L

L1stemng and learning, all that we looked at above, reqmre that R - - ST

we suspend judgment. In order to hear what another person is saymg, we fnust stop snmultaneously listen-

" ing and ]udgmg or responding to what we hear. If we want to listen in order to learn, we cannot judge what -

-we hear. Suspendmg ]udgment is one of the critical components of dialogue. The learnmg exper1ence ofa -
d1alogue 1s what enables us, after informative d1scussrons to make mformed constructrve ]udgments '
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' sations become d1alogue N ..

e Mutual d1scovery o

RIC

A AN (
X \ ~ // :
\\ // .\N - .

When two or more people speak itis nof )ust an

» exchange of words. Itisa whole encounter among .
: speakers When you speak to-others, it affects you: .

at the very least your thoughts are no longer con-

-tained inside-your head Yoy try to affect others by :

persuadmg them to see your point of view, gettmg ’
- them’ to hke you or making them hsten T

’

N L1stenmg, talkmg, and conversmg can affect what
we think and who we are.Talking and l_Jstemng m
ways'tha‘t'?transform our thoughts and heighten the
. connections among people are, what make conver—

\ .

Your internal thought pr0cesses are' mﬂuenced at

‘the same time your part1c1patlon is mfluencmg other

people s thoughts You create a connection or rela- -
tronshlp that d1d not exist before Contmuous mutual

As 'people listen to,learn from; and inform oné
another they partrcrpate ina process that embodles
thefollowmg . L,y T

e Collect1ve inquiry "~ - o

-

L New personal and group understandmg

,

What ean happen,,as you are, learnmg_and hstening ! '
_ together? If your thoughts are affected by whatyou '

A

Y

LN
AR
n

mfluences push the conversatron ‘on and lmk your
_ thoughts and 1deas more closely with others

- . -~

Y@m anel EV@rfy@)rm@ LT

-

AS we saw prevrously, there. are obstacles to the .
kind of mutual influences. that some kinds of talk-

o mg and hstenmg eriable. Probmg further into ways

in wh1ch we speak and hsten let’s thmk about what.

" we do in conversations that encourage rather than :

hmder mutual mfluencmg SR

Thmk about yourself in relatlon to several people -
’ who have come together to discuss an issue.You.
area collection of mdrvrduals Some people in the’
room miay agree w1th your view on the issue; oth-
ers may not. What is your purpose in. part1c1patmg o
-in “the- d1scuss10n7 ST

hear your conversatl,on partner S thoughts would also
be affected Not only do you each change your own
minds, but the new thoughts are the result of the
rinteraction between you A new understandmg is
*reached that is not the result of you or the other
peaker/hstener(s) alone but of your mutual
mvolvement S :

This_.is d_ralogue. N C o

v . .
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- Dialogue - -

.. tive group and individual‘ul_fders'tanc'_lin‘g

- e Increasing 'ou}'skills of inquiry by asking questions . .

.

. -

dewn (i995)'has learned key ways that dialogue
enhances the capacity of individuals to work together
.. as a’collaborative team: ST S

+ Learning to listen as an ally, listening for chl}éc—

from a place of “genuine not knowing”
« Allowing the time and space to finish a thought
"+ Allowing for thoughts in real time that are fresh,” -~
‘passionate, and alive ‘ :
+ Finding value in time to.think and reflect ;
. ' N o ’.( - . . . =7
*. Granting others the respect of being.an-authority -
"~ about their own thoughts and feelings.
+ Noticing our own internal re§ponses without .
" . needing to actually respond '

NN

'+ Building an “open space” where the consideration - _ T
of diverse pefspectives can build a“powerful -~ =~ . . . . .
mosaic of common understanding” © =~ - - S Lo S
Lo . S ' L * 'Noticing the nature of our own thinking - -
‘+ Learning to be provoked without closing:down R ) : o

-as those that echo our own interests " . . - issues without becoming “hooked” into them K

[4 ‘ ~ - : . Y. © 7 - . N

and to consider the ideas that.provoke us as well - * 'Developing the capacity to move into difficult -

: » -Learning to listen deeply without the urge to fix, , What do you see in that list that tells -y_ou.s()mcthjng»‘ :
counter, or argue . . .. unique about dialogue? = .-* - T -
T (a .......................... eeteeaens
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- All the drfferences among dlalogue and other kmds One way to look at the drfference 1s to thmk of the _

" . of talk are srgmﬁcant Below isa comparlson of dia- - outcome Discussions can mamtam two separate
" .logue and d1scussron ' R N views. Dralogues work to create mterconnectrons
B ' Dlalogue IR - - to forge connectrons and unity among md1v1duals
.+~ Builds common understandmg because 1t allows “When you are thmkmg, speakmg, and hstenmg to
o us to see the hidden meanmgs in our Swn com-  ** ehers, transformations occur at several different -
. . mumcatrons : S

(

[

1

4

1

{

{

{

{

{

- R L - in thoughts ideas, and understandings. They aim - - :
1

(

(

. levels The transformatron in your own thought is {
(

(

1

{

Ul Requrres a suspensron Of Judgment to WOfk . . mrrrored in the trahsformation in your d1alogue f

« \Exiables the bulldmg of collcct1ve or shared L partner s thought S1gmﬁcantly, when people’s 1deas

] ) mean1ng - N e © -, change through this: kmd of non;udgmental mterac-
N el T R .. tion,the change cannot affect md1v1duals alone. The
Dlscussmn - '. | o | I - .changes link the mdrvrduals with bonds that are .~

- ~ Can grow from d1sagreement and lack of under- _ strong and sustainable.A tightly connected group.
B o standmg : R C - is formed that can produce -amazing results w1th all
. Oft en lea ds t(’) p ositions of ';d dvoca ay, ¢ om pe i ‘their energ1es pooled together For Bohm and Peat

tion, and efforts to convmce others of what is’ (1991), dialogue has the potential to trariSform a . .
'- correct S o Lol T ~ collection of individuals holding diverse opmrons S

and beliefs into-a cohesrve group*sharlng a common -

_ ! pool of knowledge and- meamng Such a. transforma-
‘ coo e -+ . tion creates a capacity for groups and orgamzatrons .
R to learn together . S

N

- e Is always about ‘some spec1ﬁc issue; problem, 0r
o solutlon .

-~

o .
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IS there a separate kind of talk that changes th1ngs7

Didn’t we agree that hstemng to your friend’s sorrow

or greetrng a nerghbor has “real” results? Connectrng-
- with a neighbor creates ties within a place that can

~ transform it from an urban wasteland to a village.
Without forcing an opinion or makrng a pornt you

have really had an effect on another person.-

Dralogue is drfferent from other kinds of talk that
affect you and the world. around you; the premrses
on which it is based- are specrﬁc and unportant '
dlfferences : et :

¢

. Lookat the followmg list o‘f some partrcular attr1-
butes of dralogue o

dlscussrng here We have been focusrng more on

" how talk affects the people talking and listening -
and less on the content of the talk—what people-
talk about. Dialogue approaches talk in‘a partrcular
way so that important ties and relatronshrps develop,

but it also is. desrgned to ensure that everyone hasa

chance to voice hrs or. her oprmons on unportant
1ssues '

Whrle ‘we are talkrng and hstemng we are learmng

. unportant thrngs about the issue, as well as the peo-
_plg with whom we are talkmg. Instead of* beheyrng ) 4 _
" "we had all the answers to begin with, we open our -

minds to all srdes and: become informed and con- )
nected Wlth the informers.

P

' There are two key aspects 'to talk that we have been Ny

piIALoGUE [

Ay Y -

‘sha,red understa.ndlng
and a “common”
thinking process

‘ Empha,s1zes natural ﬂow of conversa-
*tion and 1dea.s

Empha,s1zes Whole group learmng
Can be used Wlth any size group

Ind1v1dua,1 Work is mterna,l exa.mlmng

/_one s own assumptions in relatlon to
' the toplc under. discussion

Length and frequency of meetings tend

"t0 be flexible and of low mterpersona,l

mtens1ty

Focus‘es on thinki.ng p'roeess and how

_we arrive at our a.ssumptlons/behefs—
‘What is my position on that idea and

how did I comé to believe it? --
Seeks to.give us new insight into how
we thmk and use lang‘uage

t.o express our béliefs,
which, lea,ds toward -




A

‘

Suspensron of judgment and hstemng———these are-
important, but what does d1alogue achxeve? Trans-

formations of people and groups; the creation of a_-
foundatron for c0ntmued work asa strongly bonded

commumty Is who is talkmg or what is bemg talked -

.about more unportant?

. o

@@m@m a[m@flﬂ@rf R@ﬂ@@uc@mhnp

. We have spoken here of the poss1ble and common

: language-is intentional because specific goals such

ESSENTIALS:

outeomes” of dialogue as opposed to.its goals:Thls :

\

~

as are effected by ballot mé'asures or signature cam-
palgns are not what is mtended by d1alogue

[y

Dralogue may serve drfferent purposes dependmg on
the context and part1c1pants expectatlons Sorhe of
. . these purposes may have more to do with the. con-

~ tent.or mformatlon bemg dlscussed ‘while another-
purpose may be developmg relatronshrps and get-
ting to know the people in the commumty Often
both purposes may be served at the same t1me

B +

T
3
-
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\‘cooperatlve tolerant spmt

~helps bu11d mutual understandmg
mternally drrected

promote respect across'differences.
: .

|

relationship focused -

- INCLUSIVE

Dialogue as inquiry

‘o answer questions

" solve problems S
working to achieve consensus
externally directed -~ ‘
issues focused '

-

,@ﬁa[l@guue as @@bafs@ |

\

 DIVERGENT

compet1t1ve

focus on 1dent1fymg contrastmg
merits of a. pos1tlon ' L

~

. generate new information -

promiote better arguments.

. Dialogue as instruction

CONVERGENT

move dialogue toward definite
-conclusmn

use of questlons to lead learner to new
conceptual understandmg

supportlve learn1ng envrronment

s
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-

Purpose - | Relationship- - -Role of .| Type of Dialogue
. ' _Knowledge. - Partlclpant , P .
e © | -Structure. . S A T | S
Build understanding - | InclusiveDivergent - | Equal status,” - Conversation.' \
' and relations - - . . . | reciprocal roles T o
Solve problerns o ' .Inelusive-Convergent " Same . | Inquiry
_Understand dlfferent | CriticakDivergent * _ |* Same’ = - - ' - | .Debate .-
drguments and . | T T B T _ . o
" positions . A ' S Lo . )
* Conceptual growth  |* Critical-Convergent . | Unequal,expert, - |, Instruction L
of novice - s ot s | and novice ‘. . -~ - o
Sometimes dialogue has what is in effect an . " These d1fferent types of d1alogue and outcomes are .
intended goal. Where individuals come together o - arranged in the table on the previous page.We'use
think, discuss, and reflect on a specrﬁc toprc or ~- ~ the terms * mclusrve ”“d1vergent ”“convergent and
. issue in order to make decisions about emergmg . cr1t1cal” to define the outer hnnts of a range across
chorces dialogue is goal-oriented. For example,a’ which different types of d1alogue may be found
. school staff may come together with representa- 'depend1ng on whether an array of 1deas or un1ty <
tives ‘of-various commuriity groups to talk about c is sought ‘ e '
how Students might learn through commumty ser- -~ . .- o e
v1ceopportun1t1es A T e e T .

In other cases, dralogue may have no clearly deﬁned
. goal. Partlcrpants may not know ex_actly\where they
are heading or hovy the dialogue will be meaning- , _ _
ful They may have come together to explore and L N | <
. d1scuss the purpose of schoohng or what it means. ‘ ' ' L S -
‘-tohvewellmaruralcommumtyUrﬂJ,kethegoalof CeT S
identifying : ways students can learn'in the commu-~ -~ B |
‘nrty, the focus- -on purpose or on “living well” has -
" no intenided or expected result except to gain mdl-
v1dual and group knowledge and msrght e

’

.
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 The “inclusive-<ciitical” dimension shows whether. - -

~-the dialogue focuses on. building understanding, a
sense of belongmg, and inclusiveness, or whether it .

o focuses on understandmg of content such as a con-

cept OI‘ a posruon on an ISSUC

* 'The drvergent-convergent drmensron shows whether

~ the dialogue aims ‘at creatmg a d1vers1ty of ideéas, -

‘ . op1nrons or expressions, or whether it seeks to
. farrow ideas down toward a single conclus1on

-For example dlalogue as conversaﬁon tends to be

} »dlvergent where multlple behefs values and pomts

of view aré encouraged and nurtured 1n order to-

develop mutual understandmg and pos1t1ve relatlon- .

sh1ps Conversatron is 1nclus1ve It seeks to create a
. 7 . S , ’

chmate of support where partrcapants feel safe in -/
expressmg therr behefs '~I‘. ..l\ o ~\ . e
_.— Dialogue as mstructlon focuses on the development
- of knowledge or conceptual understandmg This

" form of’ dralogue is often referred to as Socratic, - .«
.. Dralogue where one person in the dralogue seeks

to lead othéers ‘toward a conclusron through the use

i " of g1ve-and take questromng Unhke other forms of -
" instruction, dralogue requrres greater part1c1patlon

more mot1vat1ng than tradltlonal forms of teach1ng
such as direct mstructron or, lecturmg (Goldenberg
& Galhmore 1991).

-
t

RN -

- . (I

Suspensmn S
- (mternal listening; reserV1ng )udgment
" and seeking undestandmg)

o .. Dialogue . .
' (sharrng and analyzmg personal and group
_assumptrons,_buﬂdlng common ground) N

- i . ,

Metalogue Do
(tlnnkrng and feehng as whole group,
‘ shared understand1ng) '

) -

I LT | Ceonversatien - © - SRR
' A I (i.e., talking together) . L '

@@Dnb@m@mt‘m o _
(1e reﬂectmg on course of actlon) L T

-,

{
1
1
{
{
1
{
{
[
{
{
{
[
(
{
1
K
and engagernent of the learner As a result, 1t is often LT
1
1
{
1
[
1
¢
1
(
{
{
(
(
4
{
4

S

' . Discussion’ h |
_ (engagereasoning and’ |
. pubﬁc judglﬁent) . _

L R - ,

: Reasomng ‘
P (engage in personal and group
reason1ng and )udgment)

- ('}.
. -

. ‘ - Debate- .
S (engage in argument by d1scussmg RN
opposmg v1ewpomts)
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SCENARIO ONE

¢

g between d1alogue as we deﬁne it here and conver-. mformatlon that qu1ck1y moves toward debate

1l

BN
- =L e o : - . . [ ~

’

- Fach form of d1alogue serves a drfferent purpose . sation.The following box displays the 7‘nﬁturaI”,’ pro-,' L
yet they dre all interrelated and requrre certaln con- gressio'n'of a conversation. Note how con,vers'ation
dmons to be successful For example, if - your pur— can- lead to d1vergent outCOmes

_ pose is'to-build understandmg and relatlons then.~
'you would likely begm w1th “d1alogue as conversa-

.. tion,” to reflect mward on part1c1pants behefs and

"The followmg two scenarios. ﬂlustrate how md1v1du-

lead to unproductlve discussion and debate or'to a

‘-assump tions. . " i dialogue that can enhance understandmg and the
This’ form of d1alogue can only occur when part1c1- -~ potential for collective decisionmaking and .actlon
: p;lnls assume roles of equal Status. For examp le seer - school staff sits in a circle hav'mga conversation. -
. . S
the box. below T . . _ about how children learn best.In Scenario One, the -
A'A key thmg to keep in mind is’ the dxfference L “ conversatlon begins by an 1n1t1al sharmg of personal

) [y

’ . :

als engaged m conversatlon fake ch01ces that can y ,

[

Martin I began teachmg 25 years ago and, durmg that t1me I have found students learn

,best when the teacher hasclear control of instruction. Too often I have seen students fall

behmd because there was no clearly defined authorlty in the classroom Students should
not be allowed to talk. or move free]y around the classroom w1thout regard to the author- . -
ity of the teacher :

'Sandra. (Sandra thinks to herself Martm W111 never change he doesn ’t believe students
can do anything without’ be1ng told by the’ teacher I éan’t let this pass by.) How are stu-
dents to learn respon31b1hty unless, they are glven the chance to assume some authorlty

for their own learmng‘? In my classroom,. students choose various learning centers based -

T on the1r interests

~Anna L agree w1th Martin If - ‘we don’t d1rect]y ‘control learning in the classroom students .

will shp between the cracks and we will come under fire from the commumty o

AM:ke. (Thinks to self I am not sure how students learn best, but bemg a f1rst-year

teacher, Iamkeepmgmymouth shut) T - R

s . . v, .

~

Sandra falls to catch’ herself and leCS rlght into a_ " ine a staff cohveréation beconling 'quickly polarized
'dlscussmn with Martin. Once down the road of dis--  around who'is right, w1th httle understandmg bemg
. cu551on Anna ﬁnds herself 51dmg w1th Martm and : a - achieved. . - S -
debate begins:. If emotions rtin high, one can. imag: _ Lo -

v ~ . ;
. . . . - . . P
C .



: In Scenano ’IWo Sandra takes more time to reflect
on how she w1ll respond and what she wants to -
- -achieve i in the group.The supgottlve tone of the

SCENARIO TWO

-, ) . ’

conversatlon opens up ‘the dlalogue and Mike

shares his thoughts “ T

- ; PR . “

‘the teacher o o N

' classrooms Where kids seem to be out of control, talkmg and movmg around without pur-.

. clear purpose and Where plenty .of learmng takes place. In my c1assroom I have sched-'

Anna: (Anna to self I tend to agree Wlth Ma.rtm I wonder how Sandra contro]s students

my classroom, I like to know that each student is learning the skills they will need 1n a
order to be successful in-the: next gfade My job is-to make sure they have lea.rned

Martin: I began teacmng 2,5 years ago and, during that time, I have found students learn
best-when the teacher has clear control of instruction. Too often I have seen students fall

behind because there was no defined authority in the classroom. Students should not be 1

allowed to talk or move freely a.round the c1assroom Wlthout Pegard to the authority of

Sandra: (Sandra thlnks to- herselfl Ma,rtm mll never change he doesn’t be11eve students
can do anythlng without- bemg told by the teacher Iam really reacting. to his comments
I need to. s'uspend Jjudgment and try to understa.nd where he is commg from )1 have seen

pose. But I have also seen classrooms where students and teachers move freely but W1th -

‘uled project t1me Where students WOI’k in teams. .7

2

during prqject time? Maybe my fear of losing control leads me to believe like- MLke ) In

Mlke- (Thlnks to .self: I am not sure how students learn best but I fee] theI'e needs to be-
purpose and direction and that may vary with different students. ) I often struggle with how
to best help students learn. Don’t you feel there needs to be purpose__and direction in stu- )
dent learning, and that m&y vary with different students? ' :

\

. -

Sandra reflects on her own thoughts and reactions

to Martin. In the spirit of dlalogue she suspends

' judgment in favor of trymg to_understand Martin’s .
" point of view.-Anna begms to reflect ot Why she

~agrees w1th Martin’s approach to learmng Because '

“Sandra, Anna and Martin chcose to slow down and

- examine their thou_ghts and assumptions; the con- -~

' " Schein (1993) calls metalogue. °

versation moves toward improved understanding

R

of md1v1dual assumptlons about learmng Because
there is-a genuine effoft to listen and understand
M1ke feels comfortable about: sharing his point of
view. If thlS dialogue were to contmue one can

i unagme a set of att1tudes more conduc1ve to posi-

tive, collective change than what one might expect

" in Scenario One. Sceiario Two could lead to what

-
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‘In & study of successful multlage educa- _

tional. programs M1]ler (1991 describes.
how staff and parents at Conerete Ele- '
mentary School began their efforts to
improve student learning by engaglng
in various forms of dialogue, begm_mng

' Wlth conversation and extendmg to other

forms as staff and parents explored
multiple 1earn1ng approaches through
reading, c1assroom observation, Work-

shops, and 1nforma1 discussions. As d1f-

_ferent groups of parents and teachers .
explored mstructlonal approaches such
as cooperatNe 1earmng and mult1p1e
1nte111gences they. brought the1r 1deas
back to.the school where they Were
debated in order to determ_lne the best

~ fit. with the commumty and school. As

. instructional 1deas matured and began '

to take shape other concerns such as
scheduling emerged. Teams formed to
inquire into how other schools of simi- -
-lar demograph.lcs pla.nned and orga.nized
the1r mstructlonal day

" This is not to say that discussion does not have a--
place in group work. However for discussion to be

) successful it needs to grow: from a level of trust and’
openness and reﬂect the collectlve mterests of the
* group as opposed to the mterests of individuals or

B} subgroups push1ng the1r own agendas. If we takea .
path to dlalogue rather than d1scuss10n ‘what then .
does the path of dlalogue look like? What is each o

step of the way? T L S Lt
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'_Schein (1993) has found 'that'_the path of dialogue o Accordmg to Schein (1993), helping to 'maintain the
'speeds"up ihe develepment of group cohesion ' personal focus by drawing en it to, 1llustrate impor--
because it creates psychologlcal safety, nurturing . tant points’ can be accomphshed by. the facilitator. '
individual and group change However, for dialogue - The fac111tator has one of the most unportant roles
* to be successful, individuals must be motivated with t_o play in creatmg a dialogue. Let’s look at this role |
a desire to work together. ThlS desn‘e must be strong. ~ more closely. L o '
~ enough to overcome the competmve hunger'to win o
over others.or prove one is right. Dialogue evolves .
-~ through four general stages whether in formal orga- .
) nizations ‘such as schools, corporatlons and labor ~
«-unions or in less formal situations such as rural |
~ “community groups, ne1ghborhoods ,Or among peo-
* ‘ple simply interested in learning about each other.
Each stage.can be characterized as an mcreasmgly

- conscious env1ronment of i mqun'y (Isaacs, 1993)
. o . .
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Stages ainel Characteristics of Successiul Dialogue Groups:

4

- Common Pattern

A group of 15 to 40 agree
to sitin a c1rcle and partici-
pateina conversation

about their diverse per-

spectives and desire for ~

1rnproved experlence

* Climate becomes unstable
- as diverse attitudes and

. assuni'ptions emerge. ‘

Extreme views get stated o

and defined. Subgroups -

. :form and defend p~os1’t1_ons'
and beliefs. Individuals may -

seek to control or direct

* the group. _ ' )

Y
A

Individuals slow down

 their, feactions and pay
", attention to their thoughts.
““The group begins to-take
‘on a collective approach
‘ to inquiry. - *

Individuals and the group

"‘move beyond blockages

and limitations. The group
is able to think and dct.col:

" lectively, taking on new
' areas'of uncertainty.

.Commonly Held Feelings -

--tion about goal and + . -~

" purpose result in frustra-
tion, anxiety, and annoy-

" of community are felt.

\Feeuirgs of collective

".Desired Outcomes -
There is interest and curios- Deeision‘_to p'ersist' and
ity, often with an expecta-  continue the dialogue.

purpose. . Lo o T
Lack of clear direction and " -Individuals begin.asking
Ttherrlsélves:.What is th_js I
- am hearing? What does it
ance.Anger may bubble up, mean? What is ‘my position
as‘assumptions aré ques.  or attitude? What canT -
tioned or challenged. - - Jearn if I'slow down, sus- .’
I ' . pend judgment, and listen?

' '. . ) ~ v -t ? .
\ N - . N 4 S \

Feelmgs of trust toward .+ People learn to suspend
.one another and the process  judgment and hsten to therr
emerge Increased feelings “thoughts. "Tacit assumptlons
of coherer;ce and sense *  and perceptions become.

t ° malleable,

- . L N " ot

. People develop a group .
consciousness and new.

levels of mtelhgence
- creativity, and energy. .

energy, well- being, and
a‘'spirit of group mqun'y
. have developed

~



The Role of the Facilitator

A major goal of facilitationis.to set the stage for did- -
- logue so participants catch themselves at the point”

of deliberation, suspend their reactions, and head
down the road téward productive dialogue.

" At the MIT Dialoé‘ue Project, the facilitator plays E
. crucial role in starting up.and sustaining'a dia- _
logue ‘group over time. Whesri starting up a group;-
‘the following activities have been found helpful
(saacs, 1993); ’ T
¢ Organige ‘the phys1cal space to be as nearly a

circle as possible. This helps create a sense of '
) equalrty -
. Introduce the concept of dialogue and ask peo-

_ple to reflect on any d1alogue hkc exper1ences
they may have had. , ' :

~

-« Have people share w1th their nerghbor the char-
* . acteristics of that experience- Lo

« Ask group members to share what made for good
-commurucatlons,durmg those experiences’ and
record these on a flip chart. .

Ask the group to reflect on these charac'terlstrcs
by having each person in turn talk about his or .
her reactrons . . ‘

~r

.

* Letthe conversatron flow natura]ly once every-

FACILITATOR, NOT LEADER =

‘The I‘*ole of facilitator is not one of lea,der -
_or expert. Role status does not give any
‘particular group or individual special )

expert role is counterproductive because
it redirects, responsibility from partici-
pants to the facilitator. Further, expert*
roles divert the group away from devel-
oping cohesion and collective inquiry

!

rights or privileges. Being placed in an . '

‘and understanding.

‘Brown’s (1 995) suggestrons to fac1]1tators create ;
the initial condrtrons that contr1bute 10 a successful
dialogue: - o e o

v

Send readings in advance that can put people in -

S a frame of mind. receptive to dialogue

one has commented (this requires one-and-a-half '

" to'two hours or more) _
~« Intérvene as pecessary to clanfy or elucidate:

* Close the session by asking everyone to com- .
ment in whatever 1 way they choose.

-

- tion,and away. from the fray of da11y activities and _

~

Engage individuals'in reﬂectrve .wntmg

Create a settmg that is calm), conducrve to reﬂec-

routines

Orgamze individuals around a table or circle that
- gives them a sense of shared leadersh1p where - .
they can see listen, and be heard more completely

. . . , , . . )
L e o . o o e o e o o s a e e e o o aa  a a a  a ano  S  a P o o e L L t
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How 1nd1v1duals choose to behave also contr1butes

to the success ofa d1alogue Since d1alogue differs.
*_from many other forms of group work, it is helpful S
- " to provide some guidelines for deepening partici- ’ .
) pant understanding of the dialogue process Brown
A 995, p. 162) offers the following gu1dehnes to help” _
- participants think and respond in ‘Ways that con- - . .
. tr1bute toa successful d1alogue o N ' B

‘o Speak from the heart and the momeént, and from . - ‘
. your own experlence listen from’the cornmunrty,
- . from the collectlve e N s .

"'_-'Llstenwrthout thmkmg about respondmg L CoY ) o , , - - o

t

, . L1sten for mformatron not conﬁrmatron - 4 v
‘ S Isaacs (1993) presents a snmlar but less. detalled hst .

. e Begin thmkmg in terms of ¢ Iwonder ~or 2 ; .

' ° “Where I am on tms issue flow s . T . -.'_ 'Suspend assumptrons and certarntres ' _ j
S 'Allow for srlence 1t may mean people are thmk L '_'_Observ e the _observ e . .. \' .
:' - ingrconsideri ing- - . - .. - . s Listento your listeriing ‘ -
. . Suspend assumptlons and consrder alternat1ve S . 510W down the. mqun'y y o

~ . ones that nnght be just as useful o T ‘ oL e
. ~ e Be aware of thought e L :
L. - AsSime that the 1deas and observations of others . fricnd LN '
-+ come from a desire to contribute’” - - .t Be r1en polanzatlon - S
. Expect thit ideas build upon each other even' . - BOth BfOWﬂ s (1995) and Isaacs (1993) suggestlons
= if they don’t link logrcally one-to the other ' focus on self- awareness bemg able to stand back

e Remember that difference of opinion’can be and observe and hsten to one’s self Isaacs especrally

& ) helpful because it sharpens our understandrng. beheves cases of polarized thmkmg prov1de oppor:

n .
tumtres to explore our assumptions. These opportu- ,
e Move away from conclusrons and toward obser- p p pp

*7. vations; notice what you are not1c1ng, and what
meamng you are makmg of it . S experlence that cut us off'from further 1nqu1ry and

o
n1t1es show us certainties in our assumptrons about o

’ understandm STt , . ,
- »_ Sometimes in cornlnumcatron less 1s better and : A T : o

,- o slowly is fine . T A Sometlmes durmg d1alogue 1t is helpful to use
R S _. T ' B o grame images as well as verbal language to develop
N A R . T deeper understanding’ and clanfy 1nd1v1dual and
o S s group thinking. Brown (1995) asked a group she
I IR o ST “was ‘working w1th to draw pictures of their individ- -

' B ‘ ' PRI S - ' ual visions of the group as a learmng community. By . g
B IR - e sharing their pictures‘, individuals and the group had’
' - ' ' P . the opportunity to combine words with-pictures, :
' e T ) - thus deepemng theéir 1nd1v1dual and collectlve ,

- : g R | . - awareness
w - . - . : N H E j
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Isaacs Qa 993) describes how an 1mpasse between
steelworkers and managers cleared up when the

dialogue facilitator graph1ca11y mapped the confhct '

-pattern and posted it on a wall. Part1c1pants were -
- then given the opportunity to reflect on the map
‘and decide whether to continye the pattern.They
agreed.to end ,1t, but old patterns di€ hard, Interest-

- ingly, the same coriflict appeared again, but this

time, Isaacs.says, “several in the group pointed (liter-
. ally) to the map, and- then to the people it dawned
on them and others that they were caught in the

" same back—eddy of the stream of thought” (p. 36).

' Successful dialogue reflects a willingness to par’tner.'

RS

Aruitoxt provided by Eic:

and cooperate in the face of likely disagreement,
confusion, faﬂure and rmsunderstandmg Persisting
in the face.of such discord requires mutual respect,
_trust, and concern. Burbules (1993) offers. three
rules he has found to be essential if dralogue is.to
be successful. These gtuidelines su‘ggest that all pai-
ties to a d1alogue need to play an actlve rolein .
order for the process to work.

N

The Rule of Pa;tncnpatlon '

If d1alogue isto be edifying-or mstructrve it requires
the participation of all partrcrpants This means there
must be opportunities for engagement, questronmg,
trying out new ideas, and hearmg d1verse pomts of

view in an mclus1ve atmosphere Ind1v1duals must,
‘ pot only be free to speak without coercion, but
they must alsé be willing to speak in order to’
move the d1alogue forward. - e

]

' The Rule of Commitment- IR

Part1c1pants must be wrlhng to persist in the face-of

Can uncertainty of direction. They must be willing to
) pers1stm the face of differences of opinion and

behefs and seek to understand others’ points of

* view, thoughts, and feelings and the experrences

that underlie them. They must also have faith ina
process whereby one-is willing to drsclose one’s:
underlymg reasons, feéelings, and motivations when
asked For example this might mean that a parent’
ralses a questron w1th a teacher who seems intoler-

'ant ‘of parents who questlon teachers authorlty This

could also apply to teachers who rarse questrons

g w1th the school prmc1pal

The Rule'of Reciprocity -

Because dialogue is  essentially about relations, all

;.partrcrpants must apprecrate the 1mportance of -
. mamtammg quality commumcatlon and' the condi-

tionis that sustain: it. Commumcatlon must be rec1p- |
rocal where mutual trust, respect and concern '
regardless of one’s posrtron or status, typify the con-
ditions of the dialogue (Burbules 1993 pp: 80- 83)

'
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What do you see as the most S1gn1ﬁcant features of successful d1alogue7 What would happen if they were
not present or flour1shmg7 R L T
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Why Dialogues Fail.. - -~ . .. . -
If the conditions for success discussed earlier do
‘ot preva11 what happens? If an equai playing fi eld

isnot created, will dialogue fail? Below we look at
© . obstacles to buﬂdmg successful d1alogue

The followmg table presents behav1ors that can _
“lead to negative results for each of the types of dia-
logue. Interestmgly, each condition- reflects an
extreine or €xcess of. adesrred behav1or

For example in dlalogue as conversatlon, self-
expresslon and disclosure are important behaviors
that help develop—understandlng However, when
they- become excess1ve they reduce self- reflectlon
and can become selfs -Serving. They may nnpede
opportun1t1es for everyone to bé heard.

D1alogues break down when commumcatlons and

' relations cease to be cooperatlve and equal and
“when part1c1pants fail to act. with commitment. For -
example differences- of authority and status create
a restrictive” envrronment where people do not feel
 free to talk openly and honestly with one another.

- Breakdown can also occur when people g0 through
the motlons of d1alogue ina mechamcal way, talkmg

. and acting appropr1ately, but w1thout deep emo- .
~
" tional commitment to share their behefs ortryto -

understand those of others. Pet1t (cited in Burbules
1993) summanzes the causes of breakdown:as, “not
taking. serlously what one says oneself what the
_other says, or what constitutes the object of the
dlscussmn”(p 145) Marcondes

Y

’

(c1ted in Burbules,\1993) also describes factors that

- can br1ng a. d1alogue to.a standstill:* . .

-Manipulation, mrsrnterpretatlon of mtentlons, -
-opposition to goals in communlcatlon contra- .
diction between d1Vergent aims in performmg

speech acts . ..As if in com- .
E munlcatlon we really had to dec1pher and
mterpret some secret mtentlon of our inter-
.locutor whose Ob]CCflVC is'to try to hide some-
' lthmg from us or mislead us by what he says.
(p:145). T -

- v o N

., intérruptions ..

Marcondes suggests that the susp1c1on of a h1dden

: agenda is as destructlve to-the development of

understand1ng as actually having a hidden agenda.
Parties to a d1alogue need to enter the conversation

with' intentions of honest and equ1table communi-
* cation. Of course, personal and orgamzat1onal histo-

ries can hamper such positive intentions. For. .

example where rural teachers have experlenced a

succession of admlmstrators each with an agenda

‘for change susp1c1on and skept1c1sm develop, mak-
-ing open dialogue d1fﬁcult (Mx_]ler, 1991). Seldom do-

efforts to change schools begin with an open dia-

logue about the purpose, direction, or nature of the - ‘
S changes The Annenberg Rural Challenge may be-
‘one of the first national efforts to reform ‘education

by requmng that all .constituents of the commumty
have a voice: parents students, teachers adrmmstra—
tors, businesses, and so forth

e
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conditions in Mialogue that Can Lead to Negative Results . -~ - . |
"~ Conditions tha‘t Can Lead to Negative Re'sults I.
When the COﬂdlthﬂS of self-expressron and dlSClOSLlI‘C become excesswe and any- -

thmg can be sa1d but not quesnoned o g < - o

In the effort to find the “rlght” solution or answer mdmduals can rush too, qulckly
< toward agreement thus damagmg conditions that make d1alogue work _ -

Debate can become t00 aggresswe and compet1t1ve thus hmdermg condltlons that
could lead to new insight and damagmg relatlons ,Can also become direct and con-

. M . N . ) 3 - .
'Can become too controlling and manipulative, thus restricting open investig'ation
o For example when an md1v1dual.1s singled out and sub)ected to a r1gorous ques-
tromng in order to obtam the nght answer o S 3

Dialogue Type
) Conversation
.Inqui_ry
Debate ,
' frontatlonal -
Instruction

N . ¢

-

p . ).-.

.-

-> .

(Adapted from Burbules, 1993, PP 12 4 12 8)
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i In order” to make community dlalogues work we

: must ﬁrst overcome obstacles to speakmg up. In
more, formal settmgs such as schools, community
organrzatlons ‘or businesses, the social dynam1cs are
) d1fferent from those of nelghbors talking over the
: fencé Theyare affected by: .

- 0

-+ Power and status relationships
‘.. ,Institutional- structures _'.-
. C_ompetition for resources ‘ _

s

'Role hierarchy

‘ C . .- -

[MC

R A1 7 provicea oy i [

m\

'You Ima'y be hesitant to speak in a large group orto -

engage 1n ‘casual conversation with’ your boss. Yet,
. these formal settmgs are places in which we v1tally
need to. speak to one another Conflicts such as - \ o ,
labor-management disputes, teacher strikes, fnctlon, )
“over how to best’ serve students and over environ-
mental and economic development needs arise’in
part because factlons evolve and become 1solated ' X
from one another Most often such confhcts begm T

. with lnstones and assumptlons that have hardened

mto polarlzed positions. Opposmg partles debate
the ments of the1r respectlvc; cases.

.
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Frrst make a hst of people you would hke to mv1te toa dialogue.- * .~ . . . o .

How will you meet? What will you do? Your ﬁrst steps rmght be to g0 through this workbook together Then
the large group, may want to break down mto smaller groups and begin d1scuss1on« -

How WouLd you choose the top1c for dlscussmn? R S SR
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The followmg pages are desngned asa log in Wthh

you can record your dlalogue sessions and reﬂect

on what you are learmng, how you- are speakmg, _
“and _whether_relatlonshlps are forrmng.After each

- séssion; think abgutihése kinds of accomplish-

.

ments.After the conclusion of all the sessions,
_ reflect on the wider, "moreffar-reaching.acéOmpli_sh- ‘
. 'ﬁxe’hté What kind of foundation for ongoing action

has been laid? What are you and your dlalogue part—

P

" ners prepared to create7
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- Study Ctrcles is dn orgamzatron sponsored by the O 'The one defined goal of Study Circles is dehberatlon
Topsfield Foundation. Study Circles are hlghly orga-  though circles often lead-to polmcal or social. act10n
nized groups of 5-15 people who attend a series of Results of dialogue embody the idea that to under-

. meetings during which they engage in d1alogues - stand is to act (Study Circles Resource Center, 1995)

- about locally s1gn1ﬁcant issues. The orgamzatlon is -

T an mformal ractical, and effectlve way to promote -
By P ytop | ing communrty development/rev1tahzatron race - .

adult learning and social change rooted'in Civic
. relations, commumty leadershlp, education, crime
movements of the 19th century. All involvement
and violence, substance abuse, and homelessness.

is voluntaI'Y and. part1c1patory Study C1rcles .  They may also concern themselves with national ‘

Study C1rcles may deal witha range of i issues mclud-

T e 'ASSISt Paf t1c1pants in confrontmg challengmg "+ .and Ainterna‘tio'nal' issues such as the death penalty, .
- - issues and in making difficult choices foreign policy (in conjunction with Deliberative .~ **
. Engage c1tlzens in pubhc and orgamzatronal con- Democracy Network of East Central Europe), abor-"
SO cerns, bringing the wisdom' of ordinary citizens - tion. rights (in con]unctron with the Common .
L - o bear on d'fﬁCUIt issues o o Ground Network for Life and Choice), labor dis-
+ Promote cooperatron and parttcrpatron . - ..putes (in conjunctron w1th the George Meany Cen-
- e Create small-group democracy in act\10n based - ter. for Labor Studies and the AFL-CIO Department
on equal participation . . . " of Education), and sustamable agr1Culture Lo
« Enable collaboratlve efforts to addrcss pubhc B T _ S ‘
- problems. L~ P L T Ca .o

"+ ' Define citizenship 'i)roadly and actively

' . e - . ' - N

. : . P . .
- - - . . . . ' . . " L . . - o . . ’
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e To encourage people to learn about pubhc issues

bl

~ «" To move the cornmumty toward common ground

[K(@tt@emmg F@um@@@n@m

Another orgamzatron that promotes commumty dia- -
logues is the Kettermg Foundation, whrch operates o
on the behef that crtyzens must set dlrectrons for
pohcy and work collaboratlvely Public ownershrp
_and support can be achieved by gettmg people talk-'

mg Kettermg defines the goals of its dralogues as’
follows oL T e

N -
'

and to grapple w1th choices about how to |,
. addressthem, Tt T Ay -

f .To help peoplc 1dent1fy and understand the deep

-

-concerns that underlie pubhc 1ssucs

,about how to move ahead on 1ssues

. To engage peoplc ina way that is meanmgful

--tothem~ NN : .o ,

-

7 “no’ questrons LT

« To empower people to talk about and act on
' pubhc 1ssues AR

B

* To strengthen problcm-solvmg skrlls among citi-

. zens and the1r leaders

_ '.- To i nnprove the qualrty of pubhc talk in your :

e To make sure that pubhc drscussrons reﬂect a

E

commumty

‘broad range of views . ¢

. . R . . - . L s
< ) , ' .

I .-

. -

- : oo
- . N

~

To offer a ‘way of looking at complex issues that
does not try to, overs1mphfy them mto yes or - .-

Kettering’s goals are similar to'Study Circles’ m that
they promote d1scussron ‘universal partrcrpatton -
and deepenmg understandmgs as opposed to, spe— o
cific actions or outcomes Ketterrng d1ffers from

Study C1rcles m that thelr .process of. creatmg dia-. :- L .

-logue relies onan initial commumty group that is

. responsible’ for outhmng and wrrtmg ‘up topics for - -

" discussion. This group is responsible for what Ket- :

_ termg terms “framrng” ‘the issue. Wh1le they work,
-on a broad range of local natronal and' mternatronal
1ssues Kettermg dralogues .

Should be’ of concern to a broad spectrum of L
community membcrs :

s Should requrre chorces but not have clear N
- .answers.- T

. ,_Should requrre collaboratrve effort to- be effec-
; t1vely addressed -

. - May be those that could not be resolved in the
" past and nced a new approach " ‘

g Some spccrﬁc 1ssues for wh1ch groups have used
. the’ 1ssues framework approach include:

. Local/Nattonal rural development envrronmental
cducatron' adult lrteracy, state taxatron B}

. Intematronal The Cthean Democratrc -Movement

PN

A
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T Na@n@maﬂ Dssu@s Forum (NIF). o '_ e

A third group, which Works under the auspices of - sound when people accept the consequences of .
. the Ketteting Foundation, is the National Issues - thexr actions.. © . . : - :
Forum (NIF). They work to:: .

NIF deliberations.are, deslgned to help transform '

L. Promote democratlc poht1cs with the belief that- - . - ever- changing mass opinions into more mtegrated '
democracy is not influencing officials, but rather o and shared ]udgments SR :>‘
making tough decisions about what we as people ‘ Lo T v '
should do. Real public: influence lies in the pub- - Each year the NIF focuses on three 1ssues and pub-

"lic’s ability to make choices about purposes and lishes mformatlon books to frame d1scuss1ons on '

_ directions-for the1r commumtles -and country - those issues. The NIF has covered o R
« Promote pubhc forums that are more dialogue ~ 'Local/Natlonal . °

than debate; allowing’ people to weigh all options - . i . _

“for action as well as views of others. Allow people. *, '—Drug abuse o~ T e

to explore dnd test ideas, not just score points. . _-‘- © —ZRacism .- T g

- Remové emotions associated with politics. , : B : .
: . Lo T T —Educatlon o BN
- » Foster.economic development.A goal of the *~ - e T ’ o
forums is economic development, but the NIE - —Envxronmental protect1on
" believes that “a healthy c1v1c life géneratesa - . _ —Commumty development
.- healthy economy” LT A : v ' ] . : o

, —Poverty - . , _ h ;

T " The NIF also has a. deﬁned goal of dehberatlon “The . ) ] —Ilhteracy . . o ) .

dehberatlve process involves people hstenmg to T S -

~ one another as opposed to-a speaker; makifg ch01ces - ‘Domestlc wolence o

as opposed to gathenng mformatlon mamtammg ;. —Alcoholism (also a part of mtemanonal

 civility and a diversity of views.The process includes .- . programs) . . - , .

broad participation, a Wnlhngness to consider oppos- . —Economlc development (also a part of mtema— L

C* ing arguments and an openness to, reexannmng ini- - tlonal programs) '
e t1a] oplmons Progress is made in clarlfymg various o Internatlonal ) T

~ points of view and in bringing out pros cons,and .

trade-offs of different approaches.The focus is on .

pubhc themes and values evoke d by an is sue: -— International conflicts (Soviet-U.S.,Afghanistan,
: Cos . Arab-Israeh Southern: Afr1ca Central Amerlca :

' D1alogues do not elect anyone to office and donot ..~ ‘ Cambod1a) R ‘
advance any spec1al interests, but they do have a _ '
poht1cal effect of the most basic kind. They createa = o
public and turn prlvate ‘individuals into public citi-~- . R
'zens.They help set directions for governments and T 4

c build a common ground of shared purposes for L - ' s o . -
public action. The pubhc makes choices, and these - . . o SR
“choices make public policy by defining what the - ; ' ‘ |
public considers to be in the ‘pubhc interest of a - LT e -

" democracy These choices must grow out of réflec- .- N Coe

- tion anda shared sense of political reality and are 3 8 L
. N S A A o - A

- _\.—Reg,aining' the _edg'e in the world economy
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